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Guiding Principle
Reading Environment
Environments rich in literacy experiences, resources,
and models facilitate reading development. Children
need the opportunity to read, read, read - experiencing
many and varied opportunities to interact with print in
meaningful ways. Both social and physical factors are
important for creating a supportive environment for
literacy acquisition and development.
Children need a wide variety of print materials, including
classroom and school library collections and community
resources, e.g. public libraries. A literacy rich
environment allows students wide reading experiences
through choice, discussion, reflection and assessment
of print material; and is a priority across all academic
areas.

Learning
Reading and writing develop together. Both are
constructive processes. Research shows that writing
leads to improved reading achievement, reading leads
to better writing performance, and combined instruction
leads to improvement in both areas.
Reading is a construction of meaning from text. It is an
active, cognitive, and affective process. Readers
actively engage with the text and build their own
understanding. This is a social process whereby it
occurs within a situation whose participants, time, place,
and expectation will impact the reader. As with all
modes of language, reading, writing, listening, and
speaking, the ultimate purpose of the reader is to
construct meaning by interaction with the text.
Reading involves complex thinking and is a strategic
process. For students to connect ideas, inquire for
information, analyze and synthesize text, assess
understanding and evaluate, instruction must focus on
reading strategies for narrative, expository and
functional texts. Reading strategies are learned in the
context of real reading. Students use visual and written
print in a balanced environment in which reading
instruction is based on meaningful text. Students have
classroom experiences that allow them to demonstrate
comprehension and knowledge acquisition from a wide
variety of complex texts.
Balanced literacy means that all aspects of reading and
writing receive appropriate emphasis and that guided
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contexts are used to help readers and writers become
critical thinkers, independent problem solvers, self
monitors, self evaluators, and goal setters
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Teaching & Literacy Development
Teachers play a vital role in the literacy development of
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whom children spend most of their instructional time.

Cunningham, Patricia M., & Allington, Richard L. (1999).
Classrooms That Work: They Can All Read and Write,
2ed. New York, NY: Longman.

These five components: engagement in real reading
and writing, supported comprehension activities,
supported writing activities, decoding and spelling
activities, and world/word knowledge are the critical
components of a balanced classroom program that will
result in eliminating the risk of literacy failure for most
children.

Technology
Technology does not reduce the need for thinking or for
reading and writing. In fact, technology has the potential
to increase and enhance literacy.
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When students learn to search electronic databases and
select and download information, they have acquired an
enormous capacity for problem solving. But they still
must be able to read information and then select and
sort through it, synthesize it, and finally organize and
present it in a comprehensible format to a particular
audience.
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